Tasmanian Symphony Orchestra

FELIX MENDELSSOHN
Symphony No. 3 in A minor, Op. 56 ‘Scottish’
II. Vivace non troppo
IV. Allegro vivacissimo – Allegro maestoso assai

Teacher Resource Booklet
Prepared by Angela Chapman

https://creativecommons.org/licenses/by-nc/3.0/au/

©2020 Tasmanian Symphony Orchestra Pty Ltd

Contents
BACKGROUND ........................................................................................................................................................ 1
TEACHING ACTIVITIES Movement 2 ................................................................................................................. 2
1. SCOTTISH RHYTHMS .................................................................................................................................... 2
LEARN THE RHYTHMS .................................................................................................................................. 5
PLAYING TOGETHER .................................................................................................................................... 5
2. DESK ORCHESTRA ......................................................................................................................................... 6
EXPLORE THE SOUNDS ............................................................................................................................... 7
CREATE A PIECE .............................................................................................................................................. 7
TIME TO LISTEN .............................................................................................................................................. 8
TEACHING ACTIVITIES Movement 4 ................................................................................................................. 9
3. CUP PERCUSSION........................................................................................................................................... 9
LEARN THE THEMES ...................................................................................................................................... 9
PAUSE TO LISTEN 1...................................................................................................................................... 11
BACK TO PLAYING TOGETHER ............................................................................................................. 11
PAUSE TO LISTEN 2...................................................................................................................................... 11
4. A MAJOR MINOR OR A MINOR MAJOR? ............................................................................................. 12
IDENTIFY THE TONALITY ......................................................................................................................... 12
SURPRISE ENDING ........................................................................................................................................ 13
NATIONAL CURRICULUM FOR MUSIC ASSESSMENT OUTCOMES ................................................... 15

0

BACKGROUND
Felix Mendelssohn’s Symphony No 3 in A minor, Op. 56, Scottish was composed between 1829 and
1842. It is known as the Scottish symphony because he was inspired to write it during a walking tour
of Scotland in 1829. After visiting the ruins of Holyrood Chapel in Edinburgh, he sketched the first
few bars of the symphony and enclosed them in a letter to his family, with the note ‘I think I have
found here the beginning of my “Scottish” Symphony.
Mendelssohn worked on it on and off over the next couple of years, then set it aside for about 10
years. It was premiered in Leipzig in 1842.
Movement 2: Vivace non troppo. This is in F major and standard sonata form, with 2 themes, a
development and then a return to the themes. Rhythmically, it is in the style of Scottish folk music,
using the notes of the pentatonic scale and the characteristic ‘Scotch snap’.
Movement 4: Allegro vivacissimo – Allegro maestoso assai. In sonata form, this movement begins
in A minor but changes to A major for the non-traditional coda. Here, he introduces a new theme,
akin to a victory hymn, and a new tempo to close the work in a contrasting manner to the rest of
finale.
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TEACHING ACTIVITIES Movement 2
1. SCOTTISH RHYTHMS
INTENDED LEARNING OUTCOMES
Develop aural skills by exploring, imitating and recognising elements of music including dynamics,
pitch and rhythm patterns (ACAMUM084)
Create, perform and record compositions by selecting and organising sounds, silence, tempo and
volume (ACAMUM086)
Explore dynamics and expression, using aural skills to identify and perform rhythm and pitch patterns
(ACAMUM088)
Develop technical and expressive skills in singing and playing instruments with understanding of
rhythm, pitch and form in a range of pieces, including in music from the community (ACAMUM089)
Experiment with texture and timbre in sound sources using aural skills (ACAMUM092)
Develop musical ideas, such as mood, by improvising, combining and manipulating the elements of
music (ACAMUM093)

** = Assessment Opportunity
This activity explores some of the rhythms that the students will hear in the music by using them to
create both a body percussion piece and a desk orchestra piece in which the students will have the
opportunity to make their own music and learn about some basic rhythmic notation.
Each short rhythm has been given a Scottish place name which matches the rhythm pattern. The
simplest is “Fife”, which is one sound on each beat. “Glasgow” is different in that it is two beats long.
Please note that “Orkney” is one long sound followed by one short sound rather than two equal
halves of the beat.

The following composition cards are combinations of these rhythms. Each is two beats long, and if
you print four copies you will have enough for a small group composition activity and/or enough to
use as a flashcard activity. You can find them as a stand-alone pdf, labelled Flashcards Mvt 2, in the
Graphics folder within this package.
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LEARN THE RHYTHMS
•
•
•

** Flashcards: Start by saying the cards with your class while you all tap a steady beat on
whatever sound you like e.g.; tables, knees, tummies.
** Have students play the rhythms on the cards together as a whole group using whatever
sounds they choose. Keep saying the words as you play.
** Divide the class into small groups and give a selection of cards to each group to organise
as they like and rehearse and perform their rhythm. Make sure each group has the same
number of cards, and that they are staying in time with the beat. These patterns will become
the Solo sections.

PLAYING TOGETHER
•

•
•

We are going to be creating a long piece out of our short rhythms. Each group will have a
“solo” when they play their rhythm four times without stopping. While each group plays, the
rest of the class is going to tap the beat softly on their knees.
** Groups should practise doing this now, as repeating their pattern four times exactly
without a break is quite a challenging idea!
Once the groups are confident, ask them to keep their rhythm in front of them so they
don’t forget it.
The music will start with a “chorus” that we all play together and in between the “solos”
that each group have prepared. Write the following patterns on the board, one above the
other as you see here.
You could use another set of the flashcards if you wish, but you would need quite a few. You
can find it as a stand-alone pdf in the Graphics folder in this package; it’s called Desk
Orchestra Rondo Mvt 2. NB Switch the layout to Landscape orientation before you print.
Alternatively, you could project this:

In this “chorus” section (actually called a tutti section, but a chorus in modern music is a
similar idea) the two different boxes are performed at the same time.
NB Note that the top box is repeated three times while the bottom box is performed once
all the way through.
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•
•

•

** Practise this with the students. They could choose different sounds (claps, patting knees,
stamps etc) for each box. Let them get creative, but remember they need to be able to
accurately perform the music, so nothing too fancy.
Once the class can perform this two-part chorus, it’s time for the big finale. Explain that this
piece of music will have the following form or structure:
CHORUS > SOLO GROUP 1 > CHORUS > SOLO GROUP 2 > CHORUS > SOLO
GROUP 3 > CHORUS and so on, depending on how many groups you have. Always finish
with the chorus. This is a standard musical form called Rondo Form.
** Perform the Rondo.

Some ideas for what you can do with your Rondo next include:
• Name it.
• Record it then upload it to a SoundCloud or Flipgrid account for sharing with families.
• Perform it in an assembly.
• Perform it for the Principal or another Senior Staff member.
• Perform it for the Kinders.
• Perform it for the class next door.

2. DESK ORCHESTRA
INTENDED LEARNING OUTCOMES
Experiment with texture and timbre in sound sources using aural skills (ACAMUM092)
Create, perform and record compositions by selecting and organising sounds, silence, tempo and
volume. (ACAMUM086)
Rehearse and perform music including music they have composed by improvising, sourcing and
arranging ideas and making decisions to engage an audience. (ACAMUM090)
Structure compositions by combining and manipulating the elements of music using notation.
(ACAMUM095)
Analyse composers’ use of the elements of music and stylistic features when listening to and
interpreting music (ACAMUR097)
** = Assessment Opportunity
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EXPLORE THE SOUNDS
•

** Return to the flashcards. As a class, decide on a sound for each card that can be
performed at or on the students’ desks. For example, pencils tapping on desktop, a ruler
tapping on a book. Let the students get creative, but they need to be able to perform the
rhythm accurately with the sound they choose. Then show the students this arrangement
(it’s labelled Four Part Ostinati Arrangement in the Graphics folder; NB Switch the layout to
Landscape orientation before you print):

•

** Using the desk sounds, try playing each line with the students. If any of the lines are
impossible with the sounds that the students have chosen, have them rethink the sounds
until all the lines are easily playable.
Each of these lines is what we call an Ostinato, a short repeating pattern. Draw the students’
attention to the fact that the top line is a very short ostinato (one beat long) and the bottom
three lines are all eight-beat ostinati.

•

CREATE A PIECE
•
•

•

To turn these ostinati into a piece of music, split the class into four groups and assign each
group one line to play. You will be the conductor, telling them or showing them when to
play and when to stop.
** Start the top line group first and ask them to keep playing until you stop them. Then
experiment with adding groups to the mix, and stopping them. A steady pulse should keep it
all together. If the class loses the pulse, stop them and try again. A good way to finish is to
layer the groups out one by one. You might want to try all sorts of combinations of sounds,
so do this. You are modelling some creative possibilities for the students.
** Now you can invite volunteers from the class to have a turn being the conductor. Each
performance will be different. Before they start, the conductor MUST know how they want
to finish their piece, otherwise you could all be playing desk percussion for far too long!
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TIME TO LISTEN
The four ostinati used in the desk orchestra piece are rhythms taken from Mendelssohn’s Symphony
No 3 in A minor, Op 56 (2nd Movement)
•
•

** Before you play the music for the students, identify one of the boxes from the above
arrangement for them to listen for. Then play the music and stop once they have found the
rhythm. Do the same for all the boxes.
** Lastly, ask them to listen for something else that they find interesting about the music and
play the whole movement. You could pause from time to time so that you can collect the
students’ observations while they are fresh in their minds.
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TEACHING ACTIVITIES Movement 4
3. CUP PERCUSSION
INTENDED LEARNING OUTCOMES
Create, perform and record compositions by selecting and organising sounds, silence, tempo and
volume. (ACAMUM086)
Experiment with texture and timbre in sound sources using aural skills (ACAMUM092)
Identify intended purposes and meanings as they listen to music, using the elements of music to
make comparisons, starting with Australian music, including music of Aboriginal and Torres Strait
Islander peoples (ACAMUR087)
Rehearse and perform music including music they have composed by improvising, sourcing and
arranging ideas and making decisions to engage an audience (ACAMUM090)
Structure compositions by combining and manipulating the elements of music using notation
(ACAMUM095)
Develop aural skills by exploring, imitating and recognising elements of music including dynamics,
pitch and rhythm patterns (ACAMUM084)
Analyse composers’ use of the elements of music and stylistic features when listening to and
interpreting music (ACAMUR097)
** = Assessment Opportunity

NB For these activities you will need a class set of paper or plastic cups and a class set of chopsticks.

LEARN THE THEMES
** Begin by allowing the students to experiment with their cups. How many different sounds can
they make with just the cup and the chopsticks? Which ones are the best?
There are two recurring musical themes or motifs (you can use whichever term is most appropriate
for your class’ age group). The term ‘theme’ is used in this activity because it fits better with the
rhythm activity to follow.
Introduce the themes to your class using these rhythmic chants, or teach them to sing them, if you
are able and they are used to singing in class.
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Theme One chant:

Theme Two chant:

Theme One for singing:

Theme Two for singing:
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** Once the students can perform the chants or songs, have them play the rhythm of the words on
their cups. Encourage creativity in finding different sounds, but be strict about getting the rhythms
exactly right.
** Split the class into two groups and have half play Theme One and the other half play Theme Two
at the same time. Theme One is four bars long and so will need to be played twice to match the
length of Theme Two. Swap themes and do it again.

PAUSE TO LISTEN 1
** Before you start the music, ask the students to listen for Theme One. Stop the recording when
students have identified it. Then ask them to listen for Theme Two. Once again, stop the recording
when they have identified the theme.
** Ask the students to notice anything else that is happening in the music when these themes are
played. Listen again and give time for students to reflect as the music plays. In the beginning section
of the music, the themes are accompanied by a very steady, insistent pulse.

BACK TO PLAYING TOGETHER
** Perform the cup music again, but with a third group who are playing a steady pulse on a different
sound, maybe chopsticks on desks.
When the whole class plays together, or “tutti”, it can make a very dense texture. Composers often
like to contrast this with thinner textures in their works where fewer musicians are playing. When
two or more are playing, but not everyone, it can be called a “soli” section. When one performer
plays alone, with or without accompaniment it is called a “solo”.
In the Cup Music so far, a dense texture has been achieved. It’s time to add variety with some
thinner textured sections. Here are some possibilities:
TUTTI > THEME ONE > TUTTI > THEME TWO > TUTTI > TUTTI
Or
TUTTI > THEME ONE WITH THE BEAT > THEME TWO WITH THE BEAT > TUTTI > TUTTI
** Or make up your own with the students. You’re the composer now. Someone in the class might
even like to play a solo, either one of the themes or a creation of their own. Always make room in
activities for improvisation and creativity.

PAUSE TO LISTEN 2
Before you play the music, go back over the types of textures discussed and explored earlier. Ask
the students to listen for different textures, and to raise their hand when they identify a change in
texture. As you play the music, pause for feedback and record the students’ findings on the board. In
the middle of this piece is a short section of a totally different texture, where the melody is played in
canon (like a round), giving a polyphonic texture. Students may notice this and require an
explanation of what is happening.
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4. A MAJOR MINOR OR A MINOR MAJOR?
INTENDED LEARNING OUTCOMES
Analyse composers’ use of the elements of music and stylistic features when listening to and
interpreting music (ACAMUR097)
Identify intended purposes and meanings as they listen to music using the elements of music to make
comparisons, starting with Australian music, including music of Aboriginal and Torres Strait Islander
Peoples. (ACAMUR087)
** = Assessment Opportunity

IDENTIFY THE TONALITY
No activity about this work would be complete without considering the ending, which makes a
dramatic shift from A Minor into A Major for an heroic finish. The majority of this movement is in a
minor tonality and the jump into A Major is quite unexpected.
Start by investigating what Major and Minor sound like. Here is a helpful table with lots of musical
works that students can listen to and make their own criteria for recognising major keys and minor
keys by ear.

Pieces in Major Keys
Violin Sonata No. 17 (in C) - Mozart

Pieces in Minor Keys
Scherzo (in B-flat minor) op.31 - Chopin

'Classical' Symphony - Prokofiev

Symphony no. 40 (in G minor) - Mozart

The Marriage of Figaro - Mozart

Symphony no. 5 in (C minor) - Beethoven

Ruslan and Ludmilla (Overture) - Glinka

Toccata and Fugue (in D minor) - J.S. Bach

Hoe Down - Copland

Caprice no. 24 in (A minor) - Paganini

Jupiter the bringer of Jollity (The Planets) - Piano Sonata
Beethoven
Holst

no.14

“Moonlight”

-

Hand out the worksheet (page 14) for students to fill in. You can find it as a stand-alone pdf, labelled
Major Minor Worksheet, in the Graphics folder in this package. It refers to the contrasting moods that
major and minor keys produce as happy/light and sad/dark.
** Using the streaming service of your choice, play each piece from the table, writing its name
(minus the key which is in brackets above) and the name of its composer on the board for students
to copy down into the box which they think it belongs in. Mix things up so that the students can’t
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just guess your pattern. Once the students have answered, they could mark their own or each
other’s work and a definitive table can be made on the board.

SURPRISE ENDING
** Finally, play the complete recording of Mendelssohn Symphony Number 3 Movement 4 and ask
students what type of key it starts in, and what type of key it ends in? The answer, of course, is that
it starts in a minor key (in fact, literally in A Minor) and finishes in a major key (literally A Major).
** What effect does this have? Does the mood change? Why might Mendelssohn have done this?
Discuss these questions with your students.
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NATIONAL CURRICULUM FOR MUSIC ASSESSMENT
OUTCOMES
Successful completion of the music activities in this pack will offer evidence against one or more of
these outcomes, at the appropriate level for your students:
AUSTRALIAN NATIONAL CURRICULUM FOR MUSIC
5-6

7-8

ACAMUM084

ACAMUM088

ACAMUM092

Develop aural skills by exploring,
imitating
and
recognising
elements of music including
dynamics, pitch and rhythm
patterns

Explore dynamics and expression,
using aural skills to identify and
perform rhythm and pitch patterns

Experiment with texture and timbre
in sound sources using aural skills

ACAMUM085

ACAMUM089

ACAMUM094

Practise
singing,
playing
instruments and improvising
music, using elements of music,
including rhythm, pitch, dynamics
and form in a range of pieces,
including music from the local
community

Develop technical and expressive
skills in singing, playing instruments
with understanding of rhythms,
pitch and form in a range of pieces,
including music from the local
community

Practice and rehearse a variety of
music, including Australian music, to
develop technical and expressive skills

ACAMUM086

ACAMUM090

ACAMUM093

Create, perform and record
compositions by selecting and
organising
sounds,
silences,
tempo and volume

Rehearse and perform music
including
music
they
have
composed by improvising, sourcing
and arranging ideas and making
decisions to engage an audience

Develop musical ideas, such as mood,
by improvising, combining and
manipulating the elements of music

ACAMUM096
Perform and present a range of
music,
using
techniques
and
expression appropriate to style

ACAMUM095
Structure compositions by combining
and manipulating the elements of
music, using notation

(context and purpose)

LISTENING

COMPOSING

PERFORMING

AURAL
SKILLS

3-4

ACAMUR087

ACAMUR091

ACAMUR097

Identify intended purposes and
meanings as they listen to music,
using the elements of music to
make comparisons, starting with
Australian music, including music
of Aboriginal and Torres Strait
Islander peoples.

Explain how elements of music
communicate
meaning
by
comparing music from different
social, cultural and historical
contexts, including music of
Aboriginal and Torres Strait
Islander peoples.

Analyse composers’ use of the
elements of music and stylistic
features when listening to and
interpreting music
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ACAMUR098
Identify and connect specific features
and purposes of music from different
eras to explore viewpoints and enrich
their music making, starting with
Australian music including music of
Aboriginal and Torres Strait Islander
peoples

