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BACKGROUND INFORMATION
This teaching resource package has been developed as part of the Tasmanian Symphony Orchestra’s
Songbook Project.
Songbook 2 materials all have child-friendly one-verse lyrics created by the writers. They are not an
English translation of the original texts, but reflect the setting and the general sense of the first verse.
In the Garden is perhaps not as well known now as it was at the time of the Russian Nationalist
composers, in the last quarter of the 19th century. Both Stravinsky and Rimsky-Korsakov made
extensive use of Russian folk song in their work. This melody is heard in Stravinsky’s Firebird Suite,
in the movement Ronde des Princesses; it is even more prominent in Rimsky-Korsakov’s Sinfonietta
on Russian Themes in A minor, Opus 31, where it is a feature of the Adagio movement.
Australian composer Tim Shawcross, who was commissioned to create this arrangement for the
TSO, is therefore following a well-established practice. He has taken it a step further with his standalone piece Garden Variety, inspired by the melody and included in this package.
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1 A GARDEN MAKE-OVER
It is a common practice for composers to take well-known folk tunes such as “In The Garden” and
make new arrangements. Each arrangement uses a different combination of musical elements such as
timbre, tempo, dynamics, rhythm and expression. In this section of the resource, students are guided
towards making their own version of this Russian folk tune.

SET THE SCENE: THE GARDEN IN YOUR CLASSROOM
LEARNING INTENTIONS
Students will explore how altering different musical elements
changes the atmosphere or feeling of a folk tune.
SUCCESS CRITERIA: Students will:
 Sing one verse of In the Garden with good diction and rhythm, matching the pitch.
(ACAMUM 081 / 085 / 089)
 Explore the effect of changing a range of musical elements such as tempo, dynamics, timbre,
accompaniment, texture, pitch, major or minor tonality on the mood of the song
(ACAMUM080 /084/088, ACAMUM 081 / 085 / 089)
 Analyse the effect musical changes have on the mood of the song and the scene that is
imagined (ACAMUR083 / 087 / 091, ACAMUM080 / 084 /088)
** Denotes opportunities for assessment, using the above success criteria.
Resources:
- In the Garden words, notation for melody line.
- Tuned and untuned percussion instruments
- Garage Band or Keyboard with rhythm section
- A way to record students’ different versions of the In The Garden tune

Introducing “In the Garden” – the music, the scene and the culture


** Sing In The Garden with the students. Just use the one verse provided here, without
any orchestral accompaniment.
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Make students aware of the three phrases in the music and where the tune finishes. It
has an ‘unfinished’ feel as it is six bars long and doesn’t finish on the note F, which is the
key of the song. You may like to have a different, flowing action for each phrase. In the
orchestral arrangement that students listen to in the next activity, instruments often
enter or leave for certain phrases.



Help set the scene of the song for the students. Show pictures of Russian gardens. They
could be the gardens for grand estates or gardens of small country houses. Compare
differences between what can be grown where we live and what can be grown in the
Russian climate. What season is it, if the grapes are green? Is the song about a grand
garden, or a simple country garden? What is the significance of the young man? Why is
he there? You could refer to the traditional interpretation of the lyrics, or let students
explore their own reasons. Perhaps he is a gardener or a vintner, perhaps he is on a
quest, or is hoping to meet someone there. Look at pictures of traditional costume for
agricultural workers and also the nobility.

Change the music, change the scene









** Change the way song is sung or played. Have fun exploring radical changes with the
students so that they have real contrasts to refer back to when they orchestrate their own
versions of the tune.
Very fast/ very slow, fortissimo/pianissimo, legato/staccato, very high/very low
Thick/thin – one person singing or lots of people singing
With different rhythms from either a keyboard or Garage Band. Style the way the words are
sung to suit the rhythms.
With untuned percussion accompaniment – sparse or busy
With tuned instruments such as recorder or tuned percussion ( see PLAYING IN THE
GARDEN page 11)
Major and minor tonalities. Both F major and D natural minor or D Aeolian mode are easy
keys to arrange on xylophone. Here is an example in D minor.
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Keep a record of the different ways students have performed the tune, either a written or a
sound recording to refer to later as a ‘scrap book’ of ideas.



** Discuss the feelings or imagined pictures that each way of playing conjures up. How do
students think the scene in the Garden might look when the tune is performed in a loud, fast
way with lots of untuned percussion? When the tune is slow, minor, with only one
performer?

AN ORCHESTRA IN THE GARDEN
LEARNING INTENTIONS
Students will analyse how a composer varies musical elements to alter the way that the audience
responds to a folk tune.
SUCCESS CRITERIA: Students will:
 Analyse the effect musical changes have on the mood or atmosphere that the audience feels.
(ACAMUR083 / 087 /091, ACAMUM080 / 084 /088)
 Use gesture, shape, facial expression and spatial arrangement to portray characters in a
scene
** Denotes opportunities for assessment, using the above success criteria.
Resources needed:
- A recording of “In the Garden arranged by Tim Shawcross”, played by the TSO available online
under “TSO Song Book – Part 2”
- Blank paper and pencils.
- Full orchestra score of ““In the Garden arranged by Tim Shawcross”, also available online.

Listen to and analyse an orchestral arrangement of “In the Garden”


Listen to the orchestral arrangement by Tim Shawcross and played by the TSO. You may
like to have the orchestral score on display for older students and it can form part of the
discussion of the arrangement.
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Students will need more than one opportunity to listen. On the second or third time
through, ask students to focus on specific questions. ** You may choose to have small
groups or partners responsible for listening for particular things.

 How does the arrangement start?
 How many times do we hear the tune? (three). How does it change each time? Describe
the feeling of each ‘verse’.
 How would you describe the way that the strings play the first ‘verse’? And then how the
woodwind instruments play in the third phrase?
 What is the effect of the snare drum part when the tempo picks up in ‘verse 2’?
 How is the tune passed around the orchestra in the second ‘verse’?
 What is the effect of the trumpets coming in to play the third phrase in the second ‘verse’?
 How does the brass section end the piece? What does this feel like?
 What do you notice about the tempo changes throughout the piece? What effect do these
have in between each ‘verse’ and also during the verses?
 Why have the cymbals at end of the second verse and at the end of the piece? What effect
do they have on the mood that is conveyed?


** When students have had the opportunity to listen and answer these questions for
themselves, discuss as a whole group



** Chart out each ‘verse’ with the students, listing elements within the music that makes
each verse unique. The times for each verse are in the listening guide below. Bar numbers
are included for teacher reference.
Time on
recording

Orchestral
score

0:00 – 0:21

Bars 0 -4

Intro: Strings and flute feature, joined by
horns and timpani in bars 3 and 4

0:21 – 0:44

A: Bars 5 – 10

‘Verse 1’ Strings carry tune in phrase 1 and
2, joined by woodwinds in phrase 3. A big
upward sweep and roll on the snare drum,
into ‘verse 3’

0:44 – 1:02

B :Bars 11 - 16

‘Verse 2’. Faster tempo (108bpm). Snare
drum accompanies brass on the tune in
phrase 1, woodwinds enter in phrase 2 and
trumpets feature in phrase 3 with an
obvious ritardando and pause before
starting verse 3

1:02 – 1:31

C: Bars 17 22

‘Verse 3’ – Strings play tune, accompanied
by lyrical horns and brass line. Horns
dominate phrase 2, coming to a grand, fullorchestra sound in phrase 3 with tuba
bassline prominent, strings, woodwinds and
oboe on the tune. Finish with a splash on
the cymbals
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Depicting scenes in the garden
What kind of pictures do students imagine as the music is playing? How do they change with each
verse?


Provide students with paper and pencil, dividing the paper into three parts. Listen again,
pausing the music between ‘verses’. Draw a picture of what they imagine for each part of the
song. Share the ideas they have come up with, either in pairs, small groups or a whole class
discussion.



** Create freeze-frames, one per ‘verse’. Younger students may find it easier to create a
whole class tableau for each verse. If working with a large group, try and come up with
scenarios that have lots of people such as garden parties, garden weddings, planting or
harvest time. Briefly discuss the activities that individual people might be doing in the garden.
Older students could work individually, in pairs or small groups using the ideas they
recorded in their three-part listening response.

DIFFERENT CREATURES IN THE GARDEN AND BEYOND
LEARNING INTENTIONS: Students experiment with and then select musical elements that suit the
purpose of a story they are telling with a folk tune.
SUCCESS CRITERIA Students will:
 Create their own verses to sing to the tune of In the Garden. (English curriculum: ACELT
1586/1593/1601/1607/1612/1618, ACELT 1831/1832/1833/1791/1794/1798/1800)
 Select sounds and accompaniment to reflect or convey the story their verse is telling.
(ACAMUM082 / 086 / 090)
 Go through a process of rehearsing, refining and performing their work. (ACAMUM082 /
086 / 090)
 Respond to and analyse the compositions of others, considering the choices they made to
give a certain effect (ACAMUR 083/087/091)
** Denotes opportunities for assessment, using the above success criteria.
Resources needed:
- Pencils and paper for planning
- Previously recorded ideas for changing the tune of In the Garden
- Sentence maker and picture cards depicting different places, ways of moving and different animals
(optional, for younger students)
- Tuned and untuned percussion, instruments for playing the melody line.
- Single point rubric or other guide for peer assessment of arrangements
- The TSO’s recording of Tim Shawcross’ “Garden Variety Variations”, available online as part of the
TSO songbook – part 2.
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Writing three new verses


** Write three new verses to fit the tune “In the Garden”. These verses could be based
upon ideas already discussed in the previous activity (three-part listening response sheet,
freeze frames), or introduce new scenarios.



** Younger children might enjoy some simple word substitution with some drawings to
accompany each sentence. These drawings could then be linked to recordings of students
singing and performing their work via a QR code:

In the

Garden
Desert
Forest
Jungle
Ocean
Orchard
Wheat Field

There Wandered
Galloped
Flitted
Floated
Wobbled

By a

Green
Blue
Pink
Yellow
Red

A Handsome
Happy
Little
Great Big
Tiny
Muddy
Sticky

Grapevine
Sand dune
Coral reef
Circus tent

Young/old Man
Girl
Cat
Cow
Fish
Swan
Dog



Students can brainstorm words that could fit in the sentence and make sense. Try singing
some of the suggestions with the whole group. Discuss how the music might be played to
portray the picture the words are giving.



Students could build upon the idea of the young man in the garden. Brainstorm some
questions which could prompt some verse writing.
Who is the young man?
Where did he come from, where is he going next?
What is he there to do? Is he meeting someone?
What kind of garden is it?
Are there other people coming in to the garden?
What is the weather like in the garden?



Depending on age and ability of students, this may need to be a guided writing exercise, or
students may be able to come up with their own three verses to fit the tune independently.
To help students to fit their words to the three phrases in the music, you could give a
planning sheet with prompts:
 Phrase 1: Where is this verse set?
 Phrase 2: Who or what is this verse about?
 Phrase 3: Repeat the words of the first phrase or describe the scene further
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Putting the verses to music


Try singing the new words along with the orchestral arrangement. Do the words reflect the
changes in the music for each verse? ** What changes would need to be made to reflect the
new verses more closely/accurately?



You may like to refer back to the ‘scrapbook entry’ or recordings made when you first
experimented with the tune (see page 3) to see if any of these ideas might suit the new
verses.



** Work out a way to play and accompany the tune that will match the words you have
come up with.
What will portray the location that is mentioned in your verse? What sounds might you
hear there?
How will the music portray the way that the characters or creatures are moving in each
verse?
The mood of your verse(s)?
How does the tune need to be played? Fast, slow, heavy, light etc
What kind of tuned and non-tuned instruments will ‘paint the picture’?
How will your introduction sound?
How will you end the piece?









** Practise, refine and then perform this work to the class.

Creating and refining musical work
It is important that students have a clear idea of what they are aiming to do and how to achieve a
‘successful’ or effective arrangement. One way of doing this is to give a Learning Intention and then
develop Success Criteria with students. Students are then able to use self and peer-assessment to
improve and re-draft their work.
As an example, for grades 3 - 6:
Learning Intention:
 We are learning how to change the mood and atmosphere of a folk tune by altering different
musical elements.
Success criteria:
 Organise and structure the musical arrangement in a particular way, with a clear beginning,
middle and ending
 Identify musical elements which relate to the scene described in the words of the verse.
 Trial different ideas and use strategic feedback to re-draft work
 Describe the changes made to the tune and why these changes were chosen

Listen to how the tune is changed and which musical elements are
used in the work of other students


** When students share their work, ask audience members to reflect on what each group
has done with the tune and the effect it has on the mood or atmosphere that is
communicated to the audience
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Use a single-point rubric, based on the Learning Intention and Success Criteria already
developed by students. This strategic feedback can help students to identify whether their
musical arrangement has been successful in conveying the mood or atmosphere of their
written verse or not. ** Students then have the opportunity to develop their work further
for a ‘second draft’.
A single dimension rubric could look like this:

Concerns
Areas that need work

Criteria
Standards for this [performance]

Advanced
Evidence of exceeding standards

Arrangement has a clear beginning,
middle and ending
The mood or atmosphere of the piece
reflects the scene that is portrayed in
the written verse
The group can explain which musical
elements they have altered and why
The ‘second draft’ conveys the chosen
mood or atmosphere even more
effectively than the ‘first draft’
A single-point rubric gives only the standard required. There is space for teachers or students to
write in which areas require work or which areas exceed standards on either side of each standard,
making the feedback more specific to each group or each student.


** Alternatively, students can give their feedback using the simple form of “2 stars and a
wish” – two things that worked well to convey the expressive purpose of the arrangement
and one thing to work on to make the piece more effective. This is a quick and easy form of
assessment which can be verbal or written.

Listen to how the tune is changed and which musical elements are
used in the work of a professional composer
Listen to Garden Variety Variations by Tim Shawcross, performed by the TSO
Discuss what Shawcross has done to the tune and what effect it has, compared to the first
orchestration.
 How does it feel different?
 Which instruments are different from his first arrangement? Which instruments feature?
 Does the tempo vary?
 How are dynamics used?
 What do you notice about the use of percussion, especially compared to In the Garden
arranged by Tim Shawcross?
 How is this arrangement structured compared to the first arrangement?
 How does it change the scene that you imagine while the music is playing?
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2 DANCE, SING AND PLAY
IN THE GARDEN
LEARNING INTENTIONS
Students will develop aural skills by exploring, imitating and recognising elements of music including
articulation and form (ACAMUM080 / 084 / 088).
Students will develop skills in the use of voice and instruments to play ensemble music
(ACAMUM081 / 085 / 089).
** indicates an Assessment Opportunity.

A WALK IN THE GARDEN
Teach the following dance steps while singing the melody:

Formation: Circle with hands joined.
Bars 1-2 (8 beats): Walking to the left (clockwise)
Bars 3-4 (8 beats): Walking to the right (anti-clockwise)
Bars 5-6 (8 beats): Drop hands and turn once on the spot.
Once students are familiar with this basic dance, ask them to make it as “flowing” as possible.
Introduce the term “legato” to describe this version.
Ask the students to dance the same steps “stiffly”. Introduce the term “staccato” for this version.
Have the class perform the dance three times (while you sing along to accompany them) using the
following form:
Legato – Staccato – Legato
Have the class perform the dance with the TSO recording and ask them to identify whether the
composer used the same structure as their dance, a similar structure, or a different structure? Were
there tempo changes? Was the melody always legato? Which instruments made staccato sounds?
** Students will develop aural skills by exploring, imitating and recognising elements of music
including articulation and form (ACAMUM080 / 084 / 088).
You could extend this activity by asking the students to choreograph their own movement piece that
still follows the given articulation and form. Possibilities include:
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Change one movement at a time, trying them out as a group in between changes.
Keep the legato sections the same but change the staccato section.
Keep the staccato section the same but change the legato sections.
Start from scratch with your own legato – staccato – legato dance that still fits the music.

PLAYING IN THE GARDEN
Using whatever strategies you prefer, teach the following arrangement for classroom instruments.
Please note that you can leave parts out, simplify or change instruments as you wish for your own
students. This arrangement is in the same key as the recording and the following choral
arrangement, and so can be used together with them.
** Students will develop skills in the use of voice and instruments to play ensemble music
(ACAMUM081 / 085 / 089).
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SING ALONG
This two-part arrangement is designed for your class or choir to sing along with the TSO recording.
** Students will develop skills in the use of voice and instruments to play ensemble music
(ACAMUM081 / 085 / 089).
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3 A GARDEN SOUNDSCAPE
INTRODUCTION
Learning intentions in Music can be successfully achieved through a variety of media. The activity
explores how the elements of music are demonstrated in the Tim Shawcross arrangement of In the
Garden. It allows students to investigate how instrumental choice and playing technique affect the
music elements of tempo, dynamics, timbre, pitch and texture. Furthermore, this is a learning activity
in image and sound, designed to develop and enhance skills in both Media Arts and Digital
Technology while learning about the elements of music through composing a soundscape for an
imagined garden setting or story.
Focus on the following musical elements forms the basis of the learning activity.
Tempo
Tempo is a significant element in the music piece. The music begins at a relatively slow pace
(andante); it gradually decreases in tempo (rit); then moves more quickly (piu mosso) and becomes
more rhythmic; it returns to the opening pace (tempo primo) at the end.
Dynamics
The music begins relatively softly. The changes in loud and soft wave in and out throughout the
piece. Note the dramatic swell at the end.
Timbre
The choice of instruments has a critical influence on the mood of the music:


the gentle, emotional sound of the string section is a clear contrast to the strong and
commanding timbre of the brass;



the warm timbres of the woodwind influence the mood on another dimension;



the occasional sound of the percussion is significant.

Pitch
The instrumentation provides a collection of different pitched sounds. The higher sounds of the
flutes are a contrast to the lower pitches of the tuba, cello and double bass. Note the rapidly rising
sounds of the harp and woodwind section at the end of the phrases.
Texture
The contour of the music texture tends to follow changes in tempo. The music begins with a few
instruments. More instruments are added as it intensifies. The occasional use of percussion provides
a thin and distinct sound.
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TUNING IN
LEARNING INTENTIONS
Students will:


use aural skills to explore and recognise elements of music (ACAMUR080 / 084 / 088);



understand how in particular, the elements of tempo, dynamics, timbre, pitch and texture,
affect mood and intention (ACAMUR080 / 084 / 088);



identify and understand how mood is created and affected by instrumentation, both choice
and technique (ACAMUR080 / 084 / 088);



develop an understanding of the orchestral arrangement by Tim Shawcross in In the Garden
(ACAMUR080 / 084 / 088).

** Indicates Assessment Opportunity








Discuss how music can tell stories and describe things.
Access the audio links on the TSO website and listen to In the Garden.
** Explore the ideas/feelings created by the music, using questions such as; What does it
sound like? feel like?
** Explore the music through movement.
** Identify what instruments can be heard.
Visit the TSO website for information on instruments. Click on the online classroom
resources link; What is a Symphony Orchestra?
** Through listening and discussion, analyse the music in terms of the elements:
Describe the tempo.
Does the tempo change? How? Describe the beginning / middle / end.
What happens to the tempo when the snare drum enters?
Identify and describe how the dynamics change throughout. Is there a pattern?
Describe how the string section / brass section makes you feel.
Discuss the rapid pitch rises of the woodwind section and the harp at the end of each
phrase.
 Identify when the violins join in with the rapidly rising notes as identified above.
 Identify where you hear a few instruments playing / lots of instruments playing.
 How is the solo glockenspiel sound important?







PREPARING THE BACKDROP
As a whole class, create an image sequence which will provide a story line resource for
soundtrack composition.
An example:


Build a Word Wall that describes sounds you might hear in a garden. Use both
onomatopoeia (e.g. swishing, chirping, fluttering,) and conventional words (e.g. rustling, trickling,
squeaking, croaking).



Draw pictures, take photos and/or download photos of garden scenes. The images should
describe a garden in different situations, e.g., the initial setting out of a garden patch; planting
the first seeds, seedling or tree; the first spring bloom; an established garden; the damaging
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effects of a storm; the effects of a deluge of rain; pruning and re-planting. Such an approach
will allow for a more fertile resource to develop an interesting storyline. It will allow for a
deeper exploration of the musical elements in the task of building a soundtrack.
Convert all drawings to digital files (scan and save).
Decide on a selection of files to use in the story sequence. Make sure the images reflect
ideas on the Word Wall.
Open a presentation software program such as Microsoft PowerPoint.
Organise the collection of image files into a sequence of slides to tell a story.
Alternatively, build the image sequence directly into an audio/video editing tool.
Discuss what events are taking place.
Experiment with the order of slides to change the storyline and discuss how the events are
affected:
Decide on a final sequence and export as a video file.

WORKING WITH SOUND
LEARNING INTENTIONS
Students will:


demonstrate their understanding of the elements of music by composing a soundtrack based
on a storyline. (ACAMUM082 / 086 / 090);



understand that music ideas can be presented in different ways and by different media
(ACAMAM055 / ACAMAM056 / ACAMAM058 / ACAMAM059; ACTDIK002 / ACTDIK008
/ ACTDIK016).

Framework




Compose a demonstration soundtrack with the whole class to ensure students understand
how to use the necessary digital skills.
The Task: in pairs or individually, compose a digital soundtrack to match a previously
designed image sequence.
** As a class, devise a task description, making sure the musical elements; tempo, dynamics,
timbre, pitch and texture are addressed. (Younger students work with two elements.)

An example:
1. Select and open a digital tool (Mac or Windows based; device APPs) to compose a ‘garden’
soundscape. *Choose an audio editing software program which supports video import.
2. Import the Microsoft PowerPoint video into the audio/video editing software.
3. ** Select, import and manipulate sound files to describe your video:
a. in-program content
b. self-recorded environmental sounds on a digital recording device.
c. SoundBible.com for royalty free sound effects
4. ** The soundtrack must reflect a focus on the musical elements of tempo, dynamics, timbre,
pitch and texture.
17
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5. ** With the class, design a simple rubric as a guide to task requirements and to serve as an
assessment tool. It must include focus on techniques which affect the elements; tempo,
dynamics, timbre, pitch and texture.
*If using audio editing software which does not support video/image capability, import your
soundtrack into a video editing software to render the final product.

TASK GUIDE
LEARNING CONTINUUM
OVERVIEW
Re-visit Tim Shawcross’
arrangement of In the Garden
several times to focus on how the
following music elements are
employed.
Open a digital audio editing tool
and import your video.
** Choose, manipulate and
compile sound files into a
soundtrack.
** Decide on file/s to best
describe how your story begins,
develops and ends. Choose from
both in-program and imported
content.

Younger Students

Older Students

Choose 2 musical
elements as a focus.

** Experiment with
instrumentation using
digital tools/software.

** Experiment with
instrumentation using
classroom instruments.
Record results and add
to your library of
digital audio content.
Audacity and Magix
Acid Music Studio are
easy-to-navigate
software tools for
younger students.

Go to the resource
list to make a choice
of tools/software.

** Render completed project to
video.
MUSIC
ELEMENT
Tempo

** Discuss if the beginning will
have a slow or faster pace.
Experiment.

Discuss the meanings
of the expression
terms found in the
score of In the Garden;
andante, rit, piu mosso,
tempo primo.
** Experiment with
these expressions to
include one or more
of these ideas.

** Discuss the tempo changes in
In the Garden. Experiment with
patterns of tempo change to
match your story.
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Dynamics

** Decide if your music begins
softly or loudly. Experiment with
volume changes.
** Decide how your music will
end. Will it have a swell of
loudness at the end as in the
music piece, In the Garden?
Experiment with changes in
volume throughout the piece.

Timbre

Decide on the intended mood.
** Will you have a mixture of
e.g.
gentle/harsh/warm/commanding
sounds?
** How will you make/choose
the sounds you need to match
the mood/s of your piece?

Pitch

** Experiment with high-pitched,
medium-pitched and low-pitched
sounds. Decide on changes in
pitch to match your story.

Texture

Experiment with layering
techniques.
** Decide on where/how your
piece will be thin/thinner and
thick/thicker in sound.
** Decide if your piece will have
a distinguishing solo sound.

PERFORMANCE
LEARNING INTENTIONS
Students will:


demonstrate their understanding by sharing their soundscape with the class. (ACAMUM082
/ 086 / 090; ACAMAM056 / ACAMAM060);



make interpretive and reflective response to the work of others (ACAMUM083 / 087 / 091;
ACAMAR057 / ACAMAR061).

Crafting the Works


** Pairs/individuals share their work.
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** Invite reflective comment from the composers using the rubric as a guide. Then invite
feedback from the audience/listeners.



** Provide time to refine / modify works in light of the feedback. This might be an ideal time
to revisit and listen to In the Garden for further guidance.



** Provide a follow-up sharing session.



** Once again, invite comment from the composers, then listeners. Note changes in the
feedback to reflect changes in level of achievement.

RESOURCES
FREE AUDIO EDITING SOFTWARE
 Audacity
 Ocenaudio
 Hya-Wave
 WavePad
 Soundation
COMMERCIAL AUDIO EDITING SOFTWARE
 Magix Acid Music Studio
 Image-Line FL Studio
 Komplete
 Acoustica Mixcraft
 Garage Band
FREE VIDEO EDITING SOFTWARE
 OpenShot
 VideoPad
 VSDC
 iMovie (Mac)
 Movie Maker (Windows)
COMMERCIAL VIDEO EDITING SOFTWARE
 Adobe Premier Pro
 Pinnacle
 Nero Platinum
 Apple Final Cut (Mac)
 Movavi Video Editor
 Corel Video Studio
 Sony Movie Studio
 Magix Movie Edit
 Vegas Pro
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FREE SOUND EFFECTS
http://soundbible.com/blog/2012/royalty-free-nature-sounds/
Sound Effect Suggestions:









bird calls / croaking frogs
rustling leaves
snapping twigs
squeaking wheel barrow
sprinkling/trickling water
rain / thunder
wind / breeze / storm
acorns / apples falling

FREE STOCK PHOTOS
http://www.pics4learning.com/
www.unsplash.com

ADVICE ON DIGITAL TOOL CHOICE, PURCHASE & USER GUIDES




Music EDnet
http://musicednet.com.au/
Midnight Music
https://midnightmusic.com.au/
General searches online will point to required user guides for tools and software.
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CONTENT AND ACHIEVEMENT DESCRIPTIONS

NATIONAL CURRICULUM FOR MUSIC
OUTCOMES
3-4

5-6

Students become aware of
rhythm, pitch, dynamics and
expression, form and structure,
timbre and texture. They
explore sounds as they learn to
listen to and make music; to
discriminate between sounds and
silence and soft and loud sounds;
to move and perform with beat
and tempo; and to listen as
performers and as audience.

Students extend their understanding of
the elements of music as they develop
their aural skills; match pitch and show
the direction of a tune with gesture or
drawings; recognise difference between
notes moving by step and leap;
recognise and discriminate between
rhythm and beat; explore meaning and
interpretation, forms, and elements
including rhythm, pitch, dynamics and
expression, form and structure, timbre
and texture as they make and respond
to music.

Students further their understanding of
rhythm, pitch, dynamics and expression,
form and structure, timbre and texture in
music; extend their understanding and
use of aural skills as they sing and play
independent parts against contrasting
parts and recognise instrumental, vocal
and digitally generated sounds; explore
and use rhythm, pitch, dynamics and
expression, form and structure, timbre
and texture in music they perform and
compose; explore meaning and
interpretation, forms and elements of
music as they make and respond to
music.

PERFORM

AURAL
SKILLS

By the end of Year 2, students
communicate about the music
they listen to, make and perform
and where and why people make
music. Students improvise,
compose, arrange and perform
music. They demonstrate aural
skills by staying in tune and
keeping in time when they sing
and play.

(context and
purpose)

COMPOSE

LISTENING

F-2

By the end of Year 4, students describe
and succuss similarities and differences
between music they listen to, compose
and perform. They discuss how they and
others use the elements of music in
performance and composition. Students
collaborate to improvise, compose and
arrange sound, silence, tempo and
volume in music that communicates
ideas. They demonstrate aural skills by
singing and playing instruments with
accurate pitch, rhythm and expression.

By the end of Year 6, students explain
how the elements of music are used to
communicate meaning in the music they
listen to, compose and perform. They
describe how their music making is
influenced by music and performances
from different cultures, times and places.
Students use rhythm, pitch and form
symbols and terminology to compose and
perform music. They sing and play music
in different styles, demonstrating aural,
technical and expressive skills by singing
and playing instruments with accurate
pitch, rhythm and expression in
performances for audiences.

ACAMUM080

ACAMUM084

ACAMUM088

Develop aural skills by exploring
and imitating sounds, pitch and
rhythm patterns using voice,
movement and body percussion

Develop aural skills by exploring,
imitating and recognising elements of
music including dynamics, pitch and
rhythm patterns

Explore dynamics and expression, using
aural skills to identify and perform
rhythm and pitch patterns

ACAMUM081

ACAMUM085

ACAMUM089

Sing and play instruments to
improvise
and
practise
a
repertoire of chants, songs and
rhymes, including songs used by
cultural groups in the community

Practise singing, playing instruments and
improvising music, using elements of
music, including rhythm, pitch, dynamics
and form in a range of pieces, including
music from the local community

Develop technical and expressive skills in
singing,
playing
instruments
with
understanding of rhythms, pitch and form
in a range of pieces, including music from
the local community

ACAMUM082

ACAMUM086

ACAMUM090

Create
compositions
and
perform music to communicate
ideas to an audience

Create,
perform
and
record
compositions by selecting and organising
sounds, silences, tempo and volume

Rehearse and perform music including
music they have composed by
improvising, sourcing and arranging ideas
and making decisions to engage an
audience

ACAMUR083

ACAMUR087

ACAMUR091

Respond to music and consider
where and why people make
music, starting with Australian
music, including music of
Aboriginal and Torres Strait
Islander peoples.

Identify intended purposes and meanings
as they listen to music, using the
elements of music to make comparisons,
starting with Australian music, including
music of Aboriginal and Torres Strait
Islander peoples.

Explain how elements of music
communicate meaning by comparing
music from different social, cultural and
historical contexts, including music of
Aboriginal and Torres Strait Islander
peoples.
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